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POX$sSO
Nursary §
Phone :
School ma

Contact p¢nymm
Classe(s) : PS-MS !

sary school

BOUCHE Edith
Salm Nursary §
Contact person
Classe(s): PS-MS

ANATRIELLO Laurénce
Nursary School .Villebois Mareuil 543
Classe(s): MS :

CAMENT Daniele ~
Nursary School|Flgrian, r
Phone: 38358 24 4

School mail : . ————

Contact person: . ﬂ
Classe(s): MS 65(2™ and 3™ year in nursary school

GUERIN Joélle
Nursary School Mgntc 41 LANE
Contact person: | ' @
Classe(s): MS 6S

HACOT Sylvie
Nursary School fTrois
School mail: __.0540874
Classe(s): MS 6S
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LUCAS. Dominiq
Nursary School
Classe(s): MS 6S

PADAR Moniqud
Nursary School

Classe(5): MS 6S

MISSIOS Chris
Nursary School
Phone: 3 83 2§
School mail: __.05
Contact person: !
Classe(s): 6S

SIEBERT Marie Anggle
Nursary School Paul Bert -
Phone : 3 83 55 14 12
School mail: __.0541110 @ -
Contact person: __.0541110 @
Classe(s): 6S

HENRY Solange
Nursary School Paul Be
ZEP ~
Phone: 3 83 55 14 12
School mail: __.0541110 @ -
Contact person: __.0541110 @
Classe(s): 6S

BONNEAU Isabelle *
Primary School Marg¢etR
Phone: 3 83 28 28 5
School mail: __.0541740 -
Contact person: @
Classe(s)) : CP (1st Year in rmary 3

RS LES NANCY

Primary School V.Hugo, 4,
Phone: 3 83 55

Fax: 38355 41
School mail: __.0541904 @
Contact person : __|
Classe(s): CP

TISSERAND Béné%‘.‘re

LEVERNIER Frédénigle
Primary School Mardghal Ney
REP SN °
phone: 3 83579 93
School mail: __.0542005 @ __ - -
Contact person :
Classe(s): CP

414 JARVILLE

54E-2-2006a page2/11




EL HAKIMI O
Primary School
phone : 3 83
Fax: 3 83 57
School mail :

School website :
Contact person :
Classe(s): CE1

e Children don’t understand like aduts
We want to make them enter what we
whereas it is only our own perception an
e Rewording in a more explicit way a
favour of a better understanding.( telling
nursary school on.
e The reminding-rewording of a text by a child, without having any pictures in front of
them (evocation language),
» is areal learning situation,
» gives the primary school teacher important information about how the child
understands a story.
e The reminding activity can be based on oral stories first and then on written texts
(without pictures). .
e In additigh to|this rgminding activity, others are proved efficient :
» Debates gfter|a questiqnnaire. The schoolteacher asks for explanations,
# Children|s rejctions td remindegs (produced by the schoolteacher and other children),
» The use ¢f pigtures|to help compre
» Drawings, )
» Expligit buildjng of|thq rg ferche universe, 0

- . L) 4

es our usual questions uneffective.
e « objective » meaning of a text
of this text.

these different rewordings are in
g). This is true from the 1% year in
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means to wor
at claren ao nderstand, oecausc, 10

a) Difficulties due to situations
We often have -culties unde]
adults, it seems very easy.
When reminding texts, it appea
something happened and we arj
The multiplicity of characters a
text, it is the same for the sequq

5

ren don’t always understand the reason why
prised.

hetion are difficulties to the understanding of a
s (the simultaneity of events can be a problem).

b) Difficulties due to the vocabula

Even if the reference universe a
surprised by the lack of compry
simple to us.

It seems that we have to correct the comprehension mistakes due to vocabulary after the
reminding activity, working on the reference universe and the necessary knowledge to
access the vocabulary.

The initial telling, by the many rewordings induced by the children’s reactions, helps us get
rid of these difficulties. A written version of the text can then be read.

lary are explained beforehand, we are always
ertain words and expressions which seem quite

c¢) Difficulties due to the notion of beginning and ending of a story

Some children don’t know what « beginning » and « ending » of a story mean during the
reminding activity.

They tell one fact that had a great impact on them.

The beginning is not the same for everyone, it is understood as the first action and not the
introduction of the story.

Hence the importance in cycle 1 to choose simple books in terms of comprehension and
vocabulary.

2°ED CA A AC CE

a) Chosing the story

When we work on a story with children, we must read the text many times beforehand,
without the pictures to make sure that the text stands on its own and that pictures are not
required to undersdand it or to explain vocabulary or reference universe.

Analysing the text beforehand is necessary to pinpoint the possible difficulties the child might
be faced with.

b) Awaited Horizon, reference universe
For difficult text, it makes it easier to tell them the story before reading it.
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The teacher ca
- first, tell the s
we noticed
to the teachs
- then, read the

¢) How to read the story
From the first y nursary school on, it is best
title and wit showing the pictures or the |
accustom th listen to words and to crea
reminder, we how the title, the cover and ry
When the story ritten by the teacher, he must"cx

It is better not to give the title because it gives hints to the children and can sometimes put
them on false tracks.

We noticed that showing the pictures paralysed the reminding activity as the children would
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classroom at

It’s necessary
during the rg
When childre

undeérstand 1 - p— .
« reminders » not only the schoolteacher).
This practise dey )s one particular skill : compre

f) Other ways to work on comprehension

Reminders are e only means to check the chi

When the child 'draws characters or one moment of the story, he starts thinking and he enters
comprehension.

When the main character changes during the story and we ask the child to draw this character
at the beginning and at the end of the story there is a problem with the beginning and the
end (Bon appétit Monsieur Lapin, La fée au long nez) .

We suggest children to draw the beginning and the end of the story together after a group
discussion in order to help them.

Learning how to remind a story and learning how to draw a story is done in the same way. At
the beginning, it’s a collective work done with the schoolteacher : « To your opinion,
what’s the beginning of the story ? If we drew it, what would we do?». Therefore, it
becomes a guided activity, children say that the teacher is drawing.

g) When a child doesn’t get into a story, don’t insist.

It means that the story didn’t have a symbolic dimension. To check his comprehension level
we can ask him to tell his favorite story. We can measure his evocation vocabulary or
language by asking him to tell something he actually lived.

3 E ECE E ED E

We noticed that children have difficulties to remember stories we’ve told them if no links are
made during the schoolyear and the school career (they get confused and mix different
stories when they relate one story, with the wolf character for example): it is therefore
important to work within a network and on a school schedule.

We can, indeed, choose the archetype of a character as a theme but we cannot limit our
choices to this even with first years ; other criteria can be chosen like :

- Tricks not to be eaten

- Tricks to eat ...

(see work on networks).

We can say that some tales which cannot be overlooked like :

« the three bears » , « the three little pigs », « the little red riding hood » , « the little red heny,
« roule galette »... can be read or told as soon as the first sections (PS) without doing any
reminding activities. Moreover, the more you read these tales, the more things they
understand.
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4° E ECE F EGF - EAD
We must not sy itically do reminding activitie;
Children need tq it » the stories on their own.
The ideal is to | a moment every day to tell i or to read a story,

which can be split up and introduced on several days (in nursary schools or primary
schools). Of course, we must not tell a new story every day.

The teaching staff
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compfehension.
expected answef
non less traditio

goals come within the trig
y studies show the limits of tl
is way of working, initiated i1
silent reading questionnaires.

2.

TRe JINRP-PROG research ("Progressively learning how to understand written texts
from cycle Rto cycl e2") stressed the importance of the reminding-rewording activity of oral
stories fifst, fhen read stories, in the learning of comprehension, defined as interpretation. The
primary $chpol curriculum also comes into this perspective. During training sessions where
these reminding activities are introduced and tested, schoolteachers are faced with the limits
of their owfi questionning practices and they wonder how to implement new practices : what
to do with ¢ther rewordmgs than those expected ? How to evaluate story reminders ? how to
organizesthg¢ order to give a chance to every child?... This research was made to
d tools in order to help schoolteachers implement « reminding

3.

At e this research group to any volunteers, schoolteachers
who lpad t PROG. Approximately 30 people in 7 districts of
Meur uickly, we faced organization problems (one group
in the ere expected) and to build such a big research group
was 1
4. A

---------------- ped to be very difficult regarding the initial
choicps we had made : vo e not officially recognized, small groups meeting
without common goals...

In 2003-2004, a loca
trainihg course (one week in
research project. We had so
districts. Therefore we had t4
what we had learned from ¢
redirecting which was bene
Whereas we had first decid
enlarged the choice of materi

ve the opportunity to 15 teachers to participate in a
n 2 days during 5 weeks) which launched the whole
rom the first group and some others proposed by the
group around common didactic referents (mainly
search). This change in the group brought a slight
participants had done other courses than "PROG".
on read written text without pictures we finally
ice stories and to learn comprehension.

The following two 006), we made « card-indexes » from the many
« story reminders » transcrip done and from the results( heavy but necessary task
to achieve regarding the research goals). The research orientation towards the creation of
diversified tools was not compatible with a last year dedicated to writing.
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Each e ch, the preparation of each
session, cho eminders, working on the
pédagogical art in the writing of the final
report.

The ised by the teacher training
institute ( [U
- Conference

Our works dealing inders evaluation devices helped
the research group INRP-PRO s a member. "Outils d'évaluation-
apprentissage" from the book | released at Hachette Education,
took our fvork§ into §ccount.

Other published article tiques langagieres en formation
initiale 4t co m'nue*, 4 article_from A. Delbrayelle, C & J-L Gaillard, J Rilliard

I et 2 : d'une recherche a la formation. Dans
t les représentations et les pratiques ?".

"Apprentssagg du lgngage

quelles pf. tiqLTes lanigagieres se tr
8.
ThE whole 4 seemed to be p | and professional
levels§fdtfthe group ers and the trainin
\
- _On kb dMactic lev j alidity during the
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rmation of this necessary listening
thanks to th dings of the reminders) and this o
and such thi greater attention to his intellectual

in my practices as I integrated rem

rtance of telling, starting with the
this languag of course but yet, very different fr
language clo riting which tells stories that alwa TOWIL U] i 1 TAKC
what they want from these stories when they receive it. When I tell a story, I can see the chlldren thelr :
reactions, I can add add a word right away to explain the one they didn’t understand without stopping the |
story to make a complete explanatory note.
The conviction that it’s important to take your time, to repeat things in this world of zapping.

This research project allowed me to

+ have contacts and exchanges about my job and other topics with colleagues that became friends,

+ to question my class practices, to listen to my pupils more carefully (to hear them first) thanks to the
individual notes we took after the reading of a book,

+ search and search again : it’s good for your head, isn’t it ?

The PARI research helps me evaluate the children’s oral language.

First reminder : diagnostic evaluation

Second and third reminder : Child’s evolution throughout the year.

I discovered many albums and I really looked into the texts. Of course, I don’t think I will type
chilldren’s reminders all my life but having done it for three years made me understood how children
worked. I also know that a child that doesn’t talk or a child that moves a lot is not a child that will not
understand. 1 also know that learning by heart is not the best way to understand things. Lots of small
things which from start to end made this research very good to me.

My participation to this research project will remain a rewarding experience professionally and
personally. It enriched my practices, my way of teaching but also my conception of what and how
children learned.

J-Luc Gaillard
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